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Plan for today’s training

• Warm-up
• Comparing materials
• Sample activities



Why are you here today?

1. I am interested in the subject.
2. My Principal or Head of Department told me I had to come.
3. My friends are coming.
4. The Ministry of Education told me I had to come.
5. To get ideas for more activities to use with my students.
6. I will get a certificate if I come.

Warm-up



Intrinsic versus extrinsic motivation
• Intrinsic motivation = our own willingness to learn 

desire to learn
innate curiosity

• Extrinsic motivation = participation for reward (praise, high marks, 
medals, chocolate, extra break-time, avoiding detention, avoiding 
extra homework, avoiding being scolded)

• Intrinsic motivation can be enhanced or encouraged by extrinsic 
means



Why are you here today?

1. I am interested in the subject.
2. My Principal or Head of Department told me I had to come.
3. My friends are coming.
4. The Ministry of Education told me I had to come.
5. To get ideas for more activities to use with my students.
6. I will get a certificate if I come.

Intrinsic or 
extrinsic?



Why are you here today?

1. I am interested in the subject.
2. My Principal or Head of Department told me I had to come.
3. My friends are coming.
4. The Ministry of Education told me I had to come.
5. To get ideas for more activities to use with my students.
6. I will get a certificate if I come.

Presenter
Presentation Notes
What can we – the teacher – do to help our students develop a more innate interest in learning and practising their English, so that we can help them become more motivated by an intrinsic desire to learn?



Our key question

• Can we – through the choice of the materials we use – increase or 
stimulate our students’ interest in learning English?



Comparing materials



What makes materials ‘engaging’ or 
‘interesting’ for our students?

Type your ideas in 
the chat box!



Motivating learners through engaging content

• Activities that learners might enjoy – fun to do (games), visually 
appealing

• Activities that are meaningful: that cover the breadth of language 
skills (and that might not be strictly segmented into LSRW), and that 
allow students to use their language – production as well as 
reception skills – in suitable contexts

Presenter
Presentation Notes
So today we’re going to be thinking about content that will appeal to learnersThat is appealing because it is bright, colourful and fun to do or to look atBut also – and very importantly:(2) Activities that are meaningful because they use English in real-life contexts so students understand the practical and every-day applications of the English they are using.  So we need to move away from being tempted to try to teach students to pass an exam.  I know exams are very important: but we also want our learners to be able to use English outside of the classroom in functional and communicative situations.



Learning outcomes

Presenter
Presentation Notes
To make learning really engaging we need to understand that our syllabus documents are lists of learning outcomes but are not an approach to teaching or a pedagogy. We need to find engaging ways of teaching that deliver these outcomes and this will mean being aware that we have outcomes to cover, but not following the syllabus as if it provides any kind of teaching order or approach to teaching.Let’s look at our first example.



Listening activity 1

Presenter
Presentation Notes
This activity is fairly typical.  The illustration is fairly engaging for young students. And the publisher has used children’s voices for the audio to try to make this appealing for young students. Let’s do this activity.If we were being critical, what we might we say that the publisher has got wrong here?  Or – why will our students find this boring?It is a very passive exercise – only reception skills.The audio clips are too long and have too much detail in them, detail that isn’t needed for the student to answer the question. In fact, the student only needs to listen to the first couple of sentences to be able to answer the question. They can then turn off.



Listening activity 2

I can understand 
audio-visual texts 
across a range of 
genres, identifying
the main idea and 
specific information. 

Presenter
Presentation Notes
Let’s look at another listening activity from the same course.  I’m going to play the audio for the first question to start with.  What do we notice?Again, there is far more detail in the audio that we are asking the student to listen for.What does this mean? What are the problems this gives us as teachers?This makes the activity harder than it needs to be to deliver the learning objective.Students will get bored and might not listen all the way to the end.In theory this activity is helping to tick learning outcome box: we can tell our HODs that we have done listening for specific information today in class. But have we done it in a way that has truly engaged our students? Do we know if students have understood what they have heard?  Can they do anything with the English they have just been exposed to? Have their done anything productive?Can anyone tell me why we like to use content like this?If we think again about intrinsic and extrinsic motivation, what motivation is happening here? Students want to get the answer right: there is nothing here to drive a deeper interest in learning.



Listening activity 3

Presenter
Presentation Notes
So our first two examples were very traditional, presented in a traditional way, with gap-fill and ticking the answer type activities. Now let’s look at something a bit different. You can immediately see that the student’s book doesn’t look like a traditional textbook with traditional exercises in it.  This content has been designed to look deliberately like a magazine or comic. In teaching terms, this content provides the stimulus for activities.  We’re going to do the listening activities associated with this unit, and to do this, we need to look at the notes in the TG. Do this with the teachers – do each activity. The first two activities tick the same box as the activities we have just been doing – listening for specific information.  But we need to make sure our students have understood what they have heard.  We could give them more comprehension questions but these are receptive only and not very engaging.  This course suggests this as the next activity: click on 2.What is the big difference between this activity and the first two that we did? What does activity 2 provide? (i) that students have understood what they have heard, not just the detail but the full thread and sequence; (ii) given students an opportunity to use to their English in a productive way to demonstrate understanding.



Listening activity 3

I can understand 
audio-visual texts 
across a range of 
genres, identifying
the main idea and 
specific information. 

I can convey a 
message accurately 
and clearly, e.g. 
information gap

I can read and understand literary 
texts, including poetry, prose and 
drama, and listen to literary texts 
being performed or read aloud. 

Presenter
Presentation Notes
A very active way of demonstrating receptive listening skills, that allows students to use English in a set context, for a particular purpose.  This activity not only helps deliver the listening learning objective in the syllabus, but also helps deliver on some of the speaking learning objectives. What else are they doing? Group work.Students draw the story, as a cartoon. 



Listening activity 3

I can read and understand literary 
texts, including poetry, prose and 
drama, and listen to literary texts 
being performed or read aloud. 
I can, with support, identify the 
use of simple literary devices.

Presenter
Presentation Notes
Depending on my students, if I were using these materials I might also use these materials to talk about the difference between the story of Diwali, and the student’s plays of Diwali – about how a story is different to a play - and to talk about how a play has different parts; how each person taking part is called an actor; how the actors have different lines to say and that together these lines tell a story. You can do this in speaking using this activity as the stimulus for introducing these concepts.If relevant, I might talk about costumes – what actors wear when they are in a play on a stage, and scenery.We can build up layer-upon-layer of learning – of active, engaged learning - all based on this single story, ticking a number of different learning outcomes in the syllabus.



Can you name one important key difference?

Passive 
learning

Students are 
actively involved 
in their learning



Activity 4 I can use various 
strategies to spell 
correctly.  (Writing)

Presenter
Presentation Notes
So this unit helps build the skills students need for this writing objective. It helps students associate sounds and how they are spelled.The first activity isn’t bad – students are clapping as they hear and sing the vowel sounds, which is a good active learning.Now let’s do the second activity. What do you think of this?  Elicit the answers:It’s more seriousThere is a lot for students to listen to – a lot of detail in the audio The detail in the audio is quite hard to followThe activity is quite passive – students do an activity with stickers.Exercise 4 – brings in some production – students make up their own sentences with the words in the pictures. This is another traditional course with a limited focus, and that isn’t very interesting for students. Are we in danger of teaching language points for the sake of it, without linking these points to any functional use of English?



Activity 5 I can use various 
strategies to spell 
correctly.  (Writing)

Ask learners to look at the picture 
on pages 8–9 in the Student’s 
Resource book, and read aloud 
the poem to the class…
Have learners read the poem 
again to themselves.
Then practise reading the poem 
aloud as a class, focusing on the 
rhyme. Say a word and ask 
learners to find its rhyming
partner (for example, gap–chap).
Ask learners to check in their 
books to identify if the spelling is 
the same or different.

Presenter
Presentation Notes
Let’s look at this activity from a different course, focusing on this learning objective first.  This activity also aims to help students develop an awareness of sound and how sounds are spelled, but there’s less writing than we saw in the activities we have just looked at, and more speaking and listening.



Activity 5 I can use various 
strategies to spell 
correctly.  (Writing)

[SMALL GROUPS] In groups, 
learners play The rhyming game. 
One learner starts off by calling out
a word. In turn, each learner 
suggests another word that has 
the same end sound. The aim of 
the game is to see how many 
rhyming words learners can
think of. 
EXTENSION: Learners make a list 
of the rhyming words they came up 
with and check spelling in a 
dictionary. Are the endings of all 
their rhyming words spelled the 
same way?

Presenter
Presentation Notes
The next activity in this course builds on the idea of rhyme, this time through a game that students play in a group. The extension activity brings in a greater association of rhyme and spelling.



Activity 5 I can use various 
strategies to spell 
correctly.  (Writing)

Review classroom words with an 
Alphabet race.
Put learners into teams and give 
each team paper and a pen. 
Choose a letter of the alphabet, 
and see how many things in the 
classroom (nouns) groups can 
write down in 30 seconds that 
begin with that letter. Play several 
rounds and declare a winning
team.

Presenter
Presentation Notes
This course also suggests this activity, which you could do as a warm-up or as a cooler.



Activity 5
I can use various 
strategies to spell 
correctly.  (Writing)

I can read aloud clearly and with 
confidence and express clear diction. 
I can read silently on my own and 
demonstrate understanding. 
I can use a range of strategies to aid 
comprehension and find the required 
information in the text.

Ask learners to look at the picture on pages 8–9 in the Student’s 
Resource book, and read aloud the poem to the class. Ask 
them if the poem describes the picture, and to give reasons why 
it doesn’t.
Have learners read the poem again to themselves.
Then practise reading the poem aloud as a class…
Check comprehension and allow them to refer back to the poem, 
if necessary, as you ask these questions:
Who laughed at Billy?
What did Sameer throw?
What did Jerry do?
Who wrote a letter?
Where did the ball land?
What made an awful noise?
CHALLENGE: Can learners think of two or three
more questions to ask their partner about the
poem?

I can understand 
audio-visual texts 
across a range of 
genres, identifying
the main idea and 
specific information. I can use the correct word 

order when writing and 
speaking. 

I can read and 
understand simple 
poems. 

School life 
(themes)

Presenter
Presentation Notes




Sample activities
Based on the Learning Outcomes Framework 2019-2020, Year 3, English



Example 
1



Theme = animals – helps contribute to the 
vocabulary needed for this thematic area in 
the learning outcomes

I can write 
instructions to explain 
the steps of a process. 
= sequencing

Presenter
Presentation Notes
We want to prepare students for work using this story in an interactive way.  The first thing we will do not be to listen to the audio. Let’s get students thinking for themselves first – doing something actively, not listening passively. So we get students to look at the pictures and play a simple game to get them engaged.We still don’t want to bring in the audio – we can do another student-led activity.  So we do the PAIR activity – students work in pairs to make up a story that fits in the pictures – they use the pictures to develop a narrative with a sequence of events.  Remind students that stories have a beginning, a middle and an end but leave them to make up their own stories.We’re trying to engage the student in the story – and we’re getting them to use English – as a first step. We want to get them interested in the characters. The skills we are using in the pair activity include collaboration, making a contribution when speaking, conveying a message clearly through speaking, looking at pictures and thinking about the sequence of events and the narrative line, interpreting and saying what I see in pictures. Students are actively engaged in their learning. 



I can listen to others, letting 
them put forward their point of
view and take turns in a 
discussion and/or conversation. 

Play Audio 19 as learners follow the 
story in their Student’s Resource 
Books.

• What would we normally do 
next?

I can understand 
audio-visual texts 
across a range of 
genres, identifying
the main idea and 
specific information. 

Presenter
Presentation Notes
We’ve done some active-learning to engage the students, now we might play them the audio.  What would we do next, after we have played the audio? [expect the answer: set some listening comprehension questions]We’ll want to do an activity to bring in this learning outcome – understanding…How can we do this avoiding typical comprehension questions? And possibly to bring in other learning outcomes such as expressing  point of view?How accurate were the learners’ own versions? This is a really key question. Getting students to talk about the differences between their stories and the story in the audio allows students to demonstrate that they have understood the audio. They can’t answer this question unless they have understood the story in the audio.They also need to have understood the story to be able to talk about what they enjoyed or didn’t enjoy.  So from the student’s side we are talking about the story. But in doing so you are seeing what students have understood, and have also snuck in some work on simple language structures. You could ask students to discuss what they liked in PAIRS to bring in letting others put forward their point of view.



• Review the story and vocabulary 
in an active way

Presenter
Presentation Notes
So now we might want to revise the story and some of the key vocabulary terms.  How might we do this in an engaging way – involving the student in active learning?This course brings in a song. It reviews the plot, and some of the vocab. Get students to stand up and do actions as they sing. Let’s get students to live and act out their learning. Students are doing role-play too of course.It’s a short step from here to acting the story out as a play. Pretty much every short story you are likely to do at this level could be turned into a play.  You could put students into groups of four – one student for each character.  You could do the first few lines with the class to help students get started.  You could write the first few lines on the board to show students how to set out a playscript.  Students work together to write the story out as a play, with lines for each character. Students could act out their plays. You could ask them to draw and colour masks on A4 sheets of paper for their character, which they can hold in front of their face as they act the play out. 



Themes – lexical areas

Presenter
Presentation Notes
To cover some of the themes listed in your syllabus here in Malta, you will probably need to use any course book creatively and to put sections into a sequence that makes sense for you. You don’t need to follow the order of the book if that doesn’t work for you. We’ve just done some work on ‘animals’ using fiction and bringing in a song and then a play, so to give a rounded approach to the topic we need to bring in some non-fiction.



Example 
2

Presenter
Presentation Notes
Non-fiction texts like this one also meet your requirement for informative and instructive text types.To start, let’s see how much our students can tell us about elephants. Ask students to look at the first photo and to tell you what they can see and what they notice about the elephants… help students use both words that are familiar to them and words which they might not yet know… ears, trunk, tusks, mother/mum/mom, baby… elephants have big ears… elephants are brown or grey)… Write ‘baby’ on the board and explain that ‘calf’ is another word for a baby elephant. If appropriate, ask students to give you the names for other baby animals such as puppy, kitten, foal.You could do an activity teaching or revising the vocabulary for baby animals.Next, we might want to teach some of the vocabulary items that students might not yet know and that are found in the text, in particular orphan, keeper, rescue centre.



Example 
2

• I can write and speak about 
present and past events adopting 
simple linguistic forms e.g. using 
simple present and past tenses, 
using simple and compound 
sentences. 

I can make a text more 
interesting or more 
relevant to me by 
changing the vocabulary. 

Presenter
Presentation Notes
We might then read the text to the students.  I would then do some vocabulary work:  focus on the words sad, sick, clever. Write one word on the board at a time and ask students if they can give you another word with a similar meaning, for example:Sad – unhappySick - illClever – intelligentLeave these words on the board as alternatives for students to use.Now talk about the keepers: ask students what they think the keepers are like and what they do at the rescue centre: elicit answers such as ‘they care for the elephants’, ‘they are kind (to the elephants)’, ‘they like elephants’, ‘they feed the calves’, ‘they play with the calves’, ‘they cuddle the calves’. Write some of these words and phrases on the board.Now talk about the elephants: what do they do? Elicit answers such as ‘they drink lots of milk every day’, ‘they like to play’, ‘they like their keepers’. Write some of these words and phrases on the board too.Ask students to imagine a visit to the rescue centre.  Ask them to tell you what they might do on a visit. Write some of their ideas on the board e.g. see the calves, play with the calves, feed the calves, help the keepers. Now that you have scaffolded the vocabulary and phrases for your students, ask them to write a report, or a plan of what they will do on their visit.  Depending on the tenses you have done, this could be a report (in the simple past tense) or as a plan (in the simple future tense). 



Presenter
Presentation Notes
You’ll have noticed that we have introduced a little vocabulary work in this activity – some synonyms and some more specific terms for baby animals.  We want our students to keep vocabulary books to write down words they learn but we want to make sure these are more interesting that simple lists of words, so we can encourage students to find different ways of making notes on words – such as mind maps, and using visual clues.



Example 
3

Presenter
Presentation Notes
Non-fiction texts are not always continuous text. Non-fiction texts also include texts like this, which are a mix of short pieces of written information and pictures.This topic – space – has some quite high-level vocabulary so we might want to start by teaching or reviewing some of the key vocabulary items we’re going to be using.We might want to start by reminding students about DAY and NIGHT. NIGHT is dark and we can see planets and stars in the NIGHT sky. Explain that planets and stars are in SPACE, and millions of miles away from us on the EARTH.You could ask students to tell you what they already know about space.Read the information in the square boxes with the class.  You can ask good readers to take turns, or read the information yourself. You might need to explain some of the vocabulary. (Don’t read the words in the blue oval.)We now need to check that students have understood most of the vocabulary. You could of course give them a comprehension exercise to do in writing but we want to keep them interested so what else could we do? ANY IDEAS?



Presenter
Presentation Notes
We can of course use our typical activity types like this one. What might be more engaging?



• Put the class into two 
teams.

• Students have to get 
the answer correct to 
win a cross or nought 
in the square of their 
choice.

• The first team to make 
a straight line wins!

1.
True or 
false?

2.
Tell me the 

answer!

3.
Tell me the 

answer!

4.
Tell me the 

answer!

5.
True or 
false?

6.
Tell me the 

answer!

7.
True or 
false?

8.
Tell me the 

answer!

9.
True or 
false?

Noughts and 
crosses

Tic-tac-toe

• I can use the correct 
word order when 
writing and speaking. 

Presenter
Presentation Notes
True or false: Mars is the brightest planet that can be seen from Earth. (False)What does the Earth look like from a distance? (From a distance, the Earth looks like a big blue marble.)Which planet is closest to the Sun? (Mars is the closest to the Sun.)How many rings does Saturn have? (Saturn has seven rings.)True or false: Pluto is the furthest from the Sun. (True)Which is the largest planet in the solar system? (Jupiter is the largest planet in the solar system.)True or false: We can see Saturn’s rings from earth using a telescope. (True)Which planet is called a ‘dwarf planet’? (Pluto is called a ‘dwarf planet.)True or false: Uranus is four times smaller than Earth. (False. Uranus is four times bigger than Earth.)



Team quiz
• Put the class into small teams, give each team a planet 

name: e.g. Earth, Venus, Pluto, Mercury, Mars and 
Jupiter.

• Give each team one or two planets
• Ask each team to think up three questions about their 

planet(s) using the information in the boxes. (Ask 
students to include one true/false question.)

• Once each team has written their questions, run the 
quiz. The winning team is the team that gets the most 
answers right.

• You could save any questions that a team gets wrong 
for a tie-breaker at the end.

Earth

Venus

Pluto

Mercury

Mars

Jupiter

• I can use the correct 
word order when 
writing and speaking. 



• I can write a paragraph appropriate 
for an audience and with a purpose. 

• I can use resources to help me plan 
my written work and present it 
accurately. 

• I can write instructions to explain the 
steps of a process. = sequencing

• I can write and speak about 
present and past events adopting 
simple linguistic forms e.g. using 
simple present and past tenses, 
using simple and compound 
sentences. 

Presenter
Presentation Notes
Now we’ve helped build up some vocabulary, let’s think about how we can use this material to help us meet some learning outcomes for writing, and some expectations around text types, genre and GAP – genre, audience, purpose.  What would you do using this stimulus materials? Text types = essential, genre = flexible; GAP = essential.Postcard or email – imagine you are visiting one these planets; write a short description of the planet and your visit for friends at home on Earth. G = postcard or email; A = friends at home who might not have visited the planet; P = to tell them about the planet – to give a description.Imagine you are on an expedition to several of these planets. Do this in pairs or small groups.  Write a diary of your visit. G = diary – unofficial report. A = myself, my children. P = to remember this exciting trip. Sequencing . Day One: we set off from Earth in our spacecraft NAME.  Our mission: to see if there is life on Mars. From a distance the Earth looked like a blue marble.  Day Two: We flew past Venus today. Venus is the brightest planet in our solar system. It is a very windy planet! We could feel the windy as we flew past.Which language awareness learning outcome are we working with here? Which grammatical structure are we practising? The world around us theme.



What do you think?
• Can we – through the choice of the materials we use – increase or 

stimulate our students’ interest in learning English?
• It’s not just about the materials, it’s about how we use them
• Encourage production skills
• Bring in active learning
• Encourage students to take the lead in their own learning
• Don’t worry too much about mistakes – we want to encourage 

students to use English for activities they enjoy and that they learn 
from, we don’t want to be continually correcting mistakes



Thank you!

• Elaine Higgleton
International Publisher
Collins Learning
Elaine.Higgleton@harpercollins.co.uk

Explore English

mailto:Elaine.Higgleton@harpercollins.co.uk


Intrinsic and extrinsic motivation – further 
reading
• https://theeducationhub.org.nz/motivation/#:~:text=Motivation%20f

osters%20creativity%20and%20critical%20thinking&text=As%20a%20
result%2C%20they%20are,a%20concept%20pushes%20their%20think
ing

• https://www.highspeedtraining.co.uk/hub/motivation-in-education/

https://theeducationhub.org.nz/motivation/#:%7E:text=Motivation%20fosters%20creativity%20and%20critical%20thinking&text=As%20a%20result%2C%20they%20are,a%20concept%20pushes%20their%20thinking
https://www.highspeedtraining.co.uk/hub/motivation-in-education/
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